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This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year, and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data

School name Oasis Academy
Brightstowe

Number of pupils in school 742

Proportion (%) of pupil premium eligible pupils (n =409) 55.1%

Academic year/years that our current pupil premium 2025 - 2028

strategy plan covers (3-year plans are recommended)

Date this statement was published November 2025

Date on which it will be reviewed September 2026

Statement authorised by

Andraea Davies

Pupil premium lead

Louise Blackwood, Vice
Principal, Quality of
Education

Rhian Davies Jones, Vice
Principal, Personal
Development and

Community

Governor / Trustee lead Peter Knight
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £399,900

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £399,900

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our Pupil Premium Strategy

At Oasis Academy Brightstowe, our ambition is clear: every young person, regardless of their
starting point or background, deserves the opportunity to thrive. Our Pupil Premium Strategy is
built on our four core values: Respect, Responsibility, Relationships and Resilience. These
guide our culture and shape the way we support our pupils.

Our Vision

Nationally, disadvantaged pupils face significant and persistent barriers to achieving the same
outcomes as their non-disadvantaged peers. For many young people, these barriers do not
exist in isolation; instead, they compound over time, with factors such as poverty, low prior
attainment, special educational needs, poor attendance, mental health needs and family
circumstance interacting to deepen disadvantage. This compound disadvantage is a major
contributor to the national attainment gap across England.

At Brightstowe, our mission is to ensure that our disadvantaged pupils, including those
experiencing multiple, overlapping barriers, achieve outcomes that exceed national
disadvantaged averages, and that any in-school gaps are narrowed and ultimately removed.
To achieve this, we work proactively to identify and understand the individual and combined
barriers that may affect pupils’ learning, wellbeing or engagement, and we respond with
targeted, evidence-informed support. Our values anchor this work:
o Respect ensures every pupil feels seen, valued and included, particularly those whose
needs are complex or layered.
o Responsibility drives us to take decisive action to remove barriers and prevent
disadvantage from compounding over time.
¢ Relationships underpin the strong connections we build with pupils, families and the
wider community, recognising that sustained support is key to overcoming multiple
challenges.
¢ Resilience reflects our belief that, with the right support, every child can overcome
adversity and achieve excellence.

Together, these values ensure that pupils leave us academically strong, personally confident
and equipped for lives filled with chances and choices.

Compound Disadvantage

At Brightstowe, we use this funding strategically to address both single and compound
disadvantage, ensuring our disadvantaged pupils achieve not just in line with national figures,
but above the national disadvantaged average.

Our Approach
Our strategy sets out how we use Pupil Premium funding to ensure that:
e Disadvantaged pupils at Brightstowe achieve above the national disadvantaged
average
e The attainment gap between disadvantaged and non-disadvantaged pupils within our
school continues to narrow.

Guided by the EEF’s tiered approach, our work focuses on:
e High-quality teaching for all, ensuring disadvantaged pupils consistently access the
strongest classroom practice
e Targeted academic support, prioritising pupils whose progress is most affected by
multiple barriers




o Wider strategies that address non-academic barriers, such as attendance, behaviour,
wellbeing and family support, recognising their cumulative impact on learning

Our approach is evidence-informed, data-driven, and responsive, with regular review of pupil
progress and needs. We pay particular attention to pupils experiencing multiple indicators of
disadvantage, ensuring support is coordinated rather than fragmented.

Working in Partnership with Our Community
Closing the disadvantage gap (particularly where disadvantage is compounded) requires
strong collaboration. We work closely with:

e families and carers

e local partners and community organisations

¢ multi-agency professionals

o external providers offering enrichment, mentoring and wellbeing support

These partnerships strengthen our provision and help ensure that pupils facing complex
challenges receive timely, joined-up support. By nurturing these relationships, we aim to create
outcomes for disadvantaged pupils that exceed those seen nationally.

Our Commitment

As a staff team, we are united in our determination to remove barriers to learning and to ensure
that our disadvantaged pupils, especially those experiencing compound disadvantages, do not
follow the national trend of lower attainment.

Anchored in our values of Respect, Responsibility, Relationships and Resilience, we commit to:
¢ Ensuring Brightstowe’s disadvantaged pupils achieve outcomes above national
disadvantaged averages, and
o Working relentlessly to eliminate any in-school attainment gaps by addressing both
academic and wider barriers to success.

Together with our community, we will continue to raise aspirations, strengthen opportunities,
and create a culture where every pupil, regardless of background or complexity of need, can
flourish.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Improving attendance and persistent absenteeism so that it is in line with
National Average

KS4 outcomes show the impact of poor attendance on outcomes. Students who
attend well have a positive P8 score, demonstrating that when students are in,
they achieve well at the Academy.

Whilst overall attendance for disadvantaged students remains lower than non-
disadvantaged students and PA remains higher, attendance for disadvantaged
has continued to increase year on year and PA has decreased.

Despite these improvements, attendance remains a key priority for the
Academy.

Improving reading ages and wider literacy skills to allow accessibility for

all to the curriculum, and support in promoting strong attendance

Around 40% of students entering the Academy have a reading age of 8 years or
below, posing challenges in accessing the curriculum.

As such, the Academy has a strong focus on improving reading ability and wider
literacy skills. There is a clear strategy in place from Ordinarily Available Provision
to targeted support, in line with our Academy wide graduated response;
supplemented by strong curriculum design.

Recent NGRT data shows students are making accelerated progress in their
reading, including disadvantaged students.

Improving numeracy skKills

Mathematics results are improving and there has been a narrowing of the gap for
disadvantaged students. However, Mathematics continues to be the limiting factor
in Basics indicator, including disadvantaged students. As such, this remains an
area of development for us within the Academy.

Develop a strong relational culture

FTS numbers remain too high overall and for PP students, however we are
steadily reducing the number of incidents of FTS for PP students, demonstrating
the impact of our strategy to date.

However, the number of PP students receiving an FTS is higher than non-PP
students and therefore this remains an area of focus for us this year. Analysis
shows that over half of these PP students have SEND (see Challenge 5, below).

Initial EBSA pilot showed impact of strong relationships on good attendance
(see Challenge 1). As a school we recognize that ‘school avoidance’ has its root
in emotional, mental health or wellbeing issues and this is reflected in our whole
school graduated response to improving attendance and student outcomes.




Challenge

Detail of challenge

number

5 Improving SEND provision against a challenging local landscape
Despite improvements, FTS data and attendance data for SEND remains a focus.
Local capacity issues with regards to alternative provision for students on the
North of the city adds an added complexity to ensuring provision matches need at
Brightstowe.
Further adaptation to the curriculum is required to ensure it meets the needs of
more complex cohorts and lack of alternative provision spaces, post-pandemic.
Mathematics is a particular area of focus for the Academy.

6 (linked to | Understanding the complexity of a growing population of Pupil Premium

above | The Academy has long accepted that the Pupil Premium group is not a

underpinning| homogenous group.

challenges)

As an Academy we are looking to refine our analyses and quality assurance to
better understand the impact of compounded disadvantages, and how best to
address this.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Quality First Teaching is in
evidenced in all areas of the
curriculum underpinned by
Rosenshine’s Principles of
Instruction and Teach Like
Champion by Doug Lemov

Further narrowing P8 gap between PP and non-PP
students.

Continue to narrow the gap between PP and non-PP
students in Basics indicators, working towards PP
students being in line with National measures.

Improved overall A8, English A8 and Maths A8 for PP
students.

NGRT data for reading and numeracy improve year on
year.

The curriculum is personalised
and contextualised, with a
particular focus on improving
literacy and supporting SEND;
thus ensuring access for all to the
curriculum

All lessons, including the OCL curriculum, are personalised
and localised to meet the needs of the individual classes at
Brightstowe in line with our ‘Brightstowe Way'.

Do Now tasks are accessible for all students with a focus on
retrieval practice.

High levels of engagement and progress are observed
through drop-ins recorded on Step Lab.

Drop ins show effective use of pupil information, including
Pupil Passports, to support adaptive planning.

Widen vocabulary range of
disadvantaged students

Drop ins and book looks show evidence of Tier 2/3
vocabulary being appropriately identified and frontloaded in
lessons so that students are supported to develop the
breadth of their vocabulary, improve cultural capital and
access the intended curriculum. This explicit vocabulary
instruction includes application questions and checks for
understanding.

Staff use Robust Reading strategies and effective use of
sentence stems to improve reading and writing skills.

Minimum of 25% of disadvantaged students will achieve 5+
in both English and Maths. Disadvantaged students will
meet national expectations for 5+ in both English and Maths.

Ensure that all pupils can read to
at least their chronological age by
the end of Year 11

Students make progress against their Reading Plus
proficiency baseline score.

100% of Year 11 pupils score at chronological age on the
given reading test at the start of Year 11.

Reduce the attendance gap
between disadvantaged and non-
disadvantaged students

Achieve a minimum of national average attendance
for all disadvantaged students.

Reduce fixed term exclusions for
disadvantaged students and
increase support to help them re-
engage with learning

Number of incidents and days lost to Fixed term
suspensions continue to reduce.

Proportion of school community receiving FTS continues to
reduce.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 112, 567

Activity

Evidence that supports this approach

Challeng
e
number(s
)
addresse
d

Embed Quality First
teaching to support
the progress of all
learners

EEF Guide to Pupil Premium, 2019- Key Principle 3:
Quality teaching helps every child.’

Sutton Trust: Improving the Impact of Teachers on
Pupil Achievement in the UK

“The effects of high-quality teaching are especially
significant for pupils from disadvantaged backgrounds:
over a school year, these pupils gain 1.5 years’ worth of
learning with very effective teachers, compared with 0.5
years with poorly performing teachers. In other words, for
poor pupils the difference between a good teacher and a
bad teacher is a whole year’s learning.” (Page 2)

Sutton Trust: What Makes Great Teaching?

Coe et. al. state that high-quality teaching involves strong
pedagogical content knowledge and strong quality of
instruction. Lemov and Rosenshine’s work is predicated
on both principles. Therefore, it is essential that the staff
body is exposed to these pedagogical paradigms through
the school’s CPD offer.

1,2,3,4,5,
6




Embed a tiered
literacy policy to
improve levels of
literacy across the
academy

EEF: Improving Literacy in Secondary Schools

The academy’s literacy policy is based on the EEF
guidance on improving literacy in secondary schools.
The literacy policy will focus on the following strategic
areas outlined in the document:

o Disciplinary Literacy — provide CPD and
department time to allow teachers to effectively
develop literacy using domain-specific approaches.

e Reading Fluency — ensure that a strong focus is
placed on students reading aloud (using Control
the Game strategies) and reading fiction and non-
fiction texts to develop fluency

¢ Intervention — ensure that students are

baseline assessed and then selected for
appropriate

1,2,56

interventions to address the development of phonics,
improving vocabulary, fluency, and comprehension
where necessary.

e Vocabulary — provide CPD and ensure that all
teaching staff frontload and check understanding of
tier 2 and 3 vocabulary

o Exploration Through Literacy — ensure that
students have access to and are directed to
appropriate texts that provide an insight into the wider
world and promote equality, diversity, and inclusion

Embed a robust
reading programme
into Individual
Development Time
(IDT) to support the
advancement of
reading across the
Academy and
access to the
curriculum for all

pupils

DfE: Now the Whole School is Reading

Evidence suggests that improving reading fluency
(automaticity) will free up students’ working memory so that
they are able to commit more attention to developing their
comprehension. This is essential for students to be able to
read and understand complex academic texts.

1,2,5,6




High Quality Ambition Institute: What is Instructional Coaching? 1,2,3, 4,5,
Teacher Sam Sims, Steve Farndon et al.: Four reasons 6
Professional instructional coaching is currently the best-evidenced
Development: Use form of CPD- Where possible, schools should strongly
of Instructional consider using instructional coaching for professional
Coaching model development. Indeed, it would be hard to justify the use
through Powerful of alternative approaches in the face of the existing
Action Steps, evidence.’
explicitly linked to
J/Ze ’Brlghtstowe Evidence: EEF — Improving Behaviour In Schools
v Evidence Review 2019 states that a training
programme that involves teachers reflecting on their
classroom management, trying a new approach and
reviewing their progress over time holds promise.
Employ the use of EEF: Improving Mathematics in Key Stages 2 and 3 1,3,5,6

the Sparks Maths
programme to aid in
closing the
numeracy gap
through regular
practice and
targeted homework
and Numeracy
Ninjas into IDT to
develop numeracy
fluency.

Consistently use SparxMaths to ensure that homework and
engagement data held in the database allows students to
build upon their existing knowledge and understanding to
accelerate progress.

Develop students’ independence and motivation by using
the platform to ensure that they take responsibility for and
play an active role in their own learning.

Use SparxMaths as an effective intervention tool where
homework is linked to the intended curriculum offer; it is
responsive to students’ individual performance, and spaces
retrieval of acquired knowledge in a timely manner.

Implement Numeracy Ninjas into Individual Development
Time (IDT)




Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £162,306

sessions for all
disadvantaged
students

review 2019: ‘there is strong evidence (from the
OECD (2010) among others) that the provision of high
quality, independent and impartial career guidance for
young people (and adults) is key to supporting
transitions into education, training and employment.’

EEF Evidence Summaries- Mentoring: ‘Programmes
which have a clear structure and expectations, provide
training and support for mentors, and use mentors from
a professional background, are associated with more
successful outcomes.

Sutton Trust. Future Plans and Aspirations Study
2022, COSMO Study: Access to high quality IAG at
school is especially important for those from lower
socio-economic backgrounds — where young people
“are less likely to have access to support from family
and friends, or to have networks which provide an
insight into a wide range of career options”. As such,
pandemic disruption to school-based IAG has the
potential to particularly affect those from
disadvantaged backgrounds.

Sutton Trust, Paving The Way, Careers Guidance
for Secondary Schools 2022: High quality careers
education, information, advice and guidance is vital to
ensure young people can access jobs that suit their
talents and aspirations. For those from lower
socioeconomic backgrounds, this advice is particularly
important, as they are less likely to have access to
support from family and friends, or to have networks
which provide an insight into a wide range of career
options.

Accessing independent and impartial advice on
education, training and career paths is therefore a
central plank of social mobility, empowering young
people to make informed decisions about their future
pathways.

Activity Evidence that supports this approach Challenge
number(s)
addressed

Careers Advice - 1-1 EEF Careers education: International literature 4

10




After school
intervention
programme for year 11
students.

EEF Evidence Summaries- The evidence indicates
that, on average, pupils make additional months'
progress per year from extended school time and in
particular through the targeted use of before and after
school programmes. There is some evidence that
disadvantaged pupils benefit more, making closer to
three months’ additional progress. There are also
often wider benefits for low-income students, such as
increased attendance at school, improved behaviour,
and better relationships with peers.’

Sutton Trust, Education Recovery and Catch Up
Briefing, 2022 COSMO Study:

While it is welcome that students at schools with the
most deprived intakes are more likely to have
accessed catch-up, 39% of those in the most
disadvantaged state comprehensives didn’t take part
in any. There is a need for a renewed focus and
greater investment in catch-up activities for young
people affected by the pandemic, so that all young
people are able to benefit from this support.

1,2,3,4,5

ELSA intervention for Evidence: EEF — Improving Behaviour In Schools 1,4,5
identified cohort to Evidence Review 2019. interventions for targeted
support emotional populations of students with more behavioural issues
wellbeing. are often highly effective when they are tailored to the
needs of the individuals involved, rather than
Recruit and train TAs _attgmpting to implement the same strategies for all
to support access to individuals.
school for Sutton Trust, Mental Health and Wellbeing
disadvantaged SEND Briefing, 2022 COSMO Study: Mental health and
pupils. wellbeing support should be added to catch-up
activities in schools and colleges for all students, with
specific interventions for those with existing mental
health issues who feel that the pandemic has affected
their academic progress. A proportion of funding for
education-related catch up should also be added to
funding allocations and ringfenced for mental health
support.
Zones of regulation to EEF Toolkit Behaviour Interventions + 4 months 1,4,5

support pupils
struggling to self-
regulate

There is evidence across a range of different
interventions with highest impacts on approaches that
focus on self-management, or role-play or rehearsal.
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Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £125, 117

Activity Evidence that supports this approach Challenge
number(s)
addresse
d

Use of Academy Supporting the attainment of disadvantaged | 1,4, 5

Attendance Tracker to pupils: articulating success and good

identify students at risk of | practice (DofE, 2015) states robust attendance
Persistent Absenteeism for | gata tracking and monitoring systems in schools is
targeted tutor conversations| yjita| to address attendance issues. This allows

Use of Attendance patterns of absence to be scrutinised and then
tracker to identify pupil targeted interventions to be put in place. It also
premium persistent allows schools to monitor the effectiveness of any
absentees for interventions they are putting in place to improve
intervention sessions attendance and readjust as necessary. This is far
with safeguarding and more effective than general approaches to
welfare officer. improving attendance and requires strong and

Continue to establish the determined leadership.
attendance bus to
improve attendance of
those late fo school.

Work with North Bristol EBSA: Information and Guidance for Schools| 1,4, 5
Hub to develop a and Educational Settings (Somerset

Belonging and . Educational Psychology Service, 2021)

Engagement (BE) project | Children who avoid school due to ‘emotional

for re — engaging pupils difficulties are different to those who are ‘truant’. This

back to school therefore requires a different approach, and positive

staff-child- parent relationships, along with a flexible
approach, are invaluable.

School Refusal (S. Kawsar; Musa Yilanli;
Raman Marwaha, 2022) Addressing school
avoidance requires an interprofessional approach
for effective evaluation and management of school
refusal.

Anna Freud National Centre for Children and
Families/Mentally Healthy Schools
https://www.mentallyhealthyschools.org.uk/risks-
and-protective-factors/school-based-risk-
factors/relationships-and-belonging/

Establish PA target Securing good attendance and tackling 1,4,5
groups persistent absence (Ofsted, 2022) It is
important for schools to be analytical and address
the reasons why individual students are persistently
absent.
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https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/relationships-and-belonging/
https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/relationships-and-belonging/
https://www.mentallyhealthyschools.org.uk/risks-and-protective-factors/school-based-risk-factors/relationships-and-belonging/

Continue to embed the
roles of the Pastoral
Support Team to ensure
that disadvantaged
pupils improve their
attendance and access
the curriculum

Pastoral care in the curriculum (DofE, 2020)
Good pastoral support requires strong information
sharing between staff and pupils. The pastoral
needs of pupils cannot come second to their
academic needs.

1,2,4,5

Continue to develop the EEF “Working with parents to support 1,4,5
Pastoral Support Team Children’s learning” stated that regularly
to ensure that barriers to engaging parents in or with any interventions can
learning are removed strengthen the result of said intervention. The
(access to uniform, Pastoral support team enables our students to
regular communication start the day right and with regular communication
with parents, behaviour) with parents regarding their support means that
barriers to learning are removed. This is often
focused on our PP students, especially with the
support of uniform.
Continue to embed the Evidence: EEF — Improving Behaviour In 1,2,4,5
use of Class Charts to Schools Evidence Review 2019 states that either
track pupil behaviour training teachers or putting in place clear reward
across the academy and | g stems can improve pupil behaviour in the
ensure that the behaviour . . :
of disadvantaged pupils clgssroom, not just for those pupils most likely to
does not impede misbehave.
progress
Continue to develop the Evidence: Best, R. (2014). Forty years of pastoral | { 2 3 4 5

Assistant Heads of Year
(non- teaching) to
support the development
of excellent behaviour
and standards for
learning across the
academy.

care: An appraisal of Michael Marland’s seminal
book and its significance for pastoral care in
schools.

The ASLs role is to remove barriers to learning for
their students, and our PP students are
disproportionately affected by this. Recent reviews
in the literature have highlighted renewed attention
to pastoral care, pastoral structures in education,
and how effective pastoral care can augment
academic outcomes and assist in enriching learners’
lives and wellbeing. This echoes Marland’s six
complementary aims of pastoral care, to: enhance
learners’ experiences, support teaching and
learning, prepare learners for their next steps,
ensure that learners benefit from onsite counselling
services, teach learners to show respect for others
and maintain an orderly environment.

Evidence: EEF — Improving Behaviour In
Schools Evidence Review 2019 states whole
school behaviour systems ensure consistency and
coherence are paramount. The Pastoral Support
Team ensure that The ASL'’s can focus on tailored
individual approaches and academic issues/barriers
rather than the behaviour systems as a whole.

13




Community Engagement Evidence: EEF — Improving Behaviour In 1,4
Person to work with Schools Evidence Review 2019: Adolphus et al.
North Bristol HUB (2013) shows that a School Breakfast Programme
partners to run a improves task behaviours. By running this provision,
breakfast club every we can ensure that our pupils are well set up for the
morning day ahead and are able to perform in class in terms

of cognition and learning. The Breakfast Club also

allows us to make important pastoral interventions

with pupils daily in a safe space. It also strengthens

the link between the school and our partner

agencies.
Identify, monitor and 1. Use an intersectional/data audit: Further 6

reduce compound
(multiple) disadvantage
by mapping overlapping
risk factors, reviewing
school processes, and
prioritising evidence-
informed action.

develop our Commitment to Include
processes to facilitate mapping of pupils who
experience multiple risk-factors (FSM/PP
status x attendance x SEND x EAL x
exclusions). This reveals concentration of
need and informs targeted support. ONE MP

2. Early identification + timely SEND
assessment: Evidence links early support to
better long-term outcomes. Work within
revised BCC Inclusion processes with the aim
of shortening the time to diagnosis and to put
in place appropriate support. The Education
Policy Institute

3. Targeted high-impact tutoring / smali-
group catch-up for Mathematics: Evidence
reviews and government guidance
recommend tutoring as an effective
intervention when well-implemented and
sustained. National Audit Office (NAQO)

4. Continue to prioritise attendance and re-
engagement: Attendance is a key driver of
the attainment gap. Reduce unauthorised
absence through family outreach, rapid
response to patterns of absence, and linking
to wraparound support. The Education Policy
Institute

5. Improve access to high-quality teaching
for disadvantaged pupils: Avoid over-
reliance on low-expectation practices (e.g.
permanent lower sets without planned
progression routes). Invest in CPD,
distributive leadership and coaching through
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https://one.oecd.org/document/EDU/WKP%282023%2917/en/pdf?utm_source=chatgpt.com
https://epi.org.uk/
https://epi.org.uk/
https://www.nao.org.uk/wp-content/uploads/2024/07/improving-educational-outcomes-for-disadvantaged-children-1.pdf?utm_source=chatgpt.com
https://epi.org.uk/
https://epi.org.uk/

the one-year TLR3 posts and our work with
One World. PMC

6. Continue to drive whole-school
approaches to Inclusion: Trauma-aware
practice, mental-health support, and anti-bias
training reduce non-academic barriers that
compound disadvantage. Lambeth Council

7. Partnership working: Work within locality
clusters to coordinate health, housing, social
care and youth services (and employer/FE
partners) so school interventions are
supported by wider services. Working within
the trust across the city in our region and
across regions within the trust impetus-
org.files.svdcdn.com

Total budgeted cost: £399, 990
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https://pmc.ncbi.nlm.nih.gov/articles/PMC6368190/?utm_source=chatgpt.com
https://www.lambeth.gov.uk/sites/default/files/2021-05/tackling_educational_disadvantage_-_what_works_in_schools.pdf?utm_source=chatgpt.com
https://impetus-org.files.svdcdn.com/production/assets/publications/Report/Impetus_YouthJobsGap_ExploringCompoundDisadvantage.pdf?dm=1747140359&utm_source=chatgpt.com
https://impetus-org.files.svdcdn.com/production/assets/publications/Report/Impetus_YouthJobsGap_ExploringCompoundDisadvantage.pdf?dm=1747140359&utm_source=chatgpt.com

Part B: Review of outcomes in the previous academic

year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024

academic year.

Strategy

Impact

Improving attendance and
persistent absenteeism so
that it is in line with National
Average

Outcomes from August 2025 show a narrowing in disadvantaged
gap in many indicators.

The Academy has secured year-on-year improvements in overall
attendance and significant decreases in PA, particularly for PP
students. There has also been a reduction in the number of
students who are severely absent and/or school refusers.

Attendance of PP students has improved by 7.5% between 2022 —
2025, against a National improvement of 1.3%. Whilst attendance
for PP students remains 7% below National. The gap is narrowing,
showing a 2-year trend of relative improvement.

Persistent Absence has steadily declined over recent years. Both
Pupil Premium students and girls have shown improvements, with
girls experiencing the most significant reduction. In the latest year,
absence among Pupil Premium students continued to fall, and both
boys and girls saw further decreases, with girls again showing the
largest improvement.

Persistent Absence of PP students has decreased by 15.8%
between 2022-2025, compared to a 7% decrease Nationally- over
double the rate of improvement and a significant decrease.

Improving reading ages and
wider literacy skills to allow
accessibility for all to the
curriculum, and support in
promoting strong
attendance and strong
outcomes

Despite students entering the Academy below NA, across KS3
(based on NGRT data), PP students continue to broadly make
similar progress compared to non-PP.

Overall, in 2025, the Academy has narrowed of the disadvantaged
gap for English 4+ and has narrowed the disadvantaged gap for
English A8.

Improving numeracy skills

A strong culture of developing Numeracy through Character
Development has been implemented across all year groups.
Students across all year groups improved their numeracy scores
from base testing. 87% of students achieved a higher score than
their base and 70% achieved a higher weekly mean score
throughout the 23/24 academic year.

Overall, in 2025, the Academy narrowed the disadvantaged gap for
Maths 4+ and narrowed the disadvantaged gap for Maths A8.
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Strategy

Impact

Develop a strong relational
culture

The establishment of a strong House programme, linked to
rewards, has significantly improved relational culture at the
academy and had a positive impact on both behaviour and
attendance, evidenced through a year-on-year significant reduction
in FTS, improved attendance and reduced PA for PP students.
There has been a 2-year trend reduction of 17.99% of PP students
receiving an FTS, and this continues to decrease.

We understand that personal development also takes place
through guided opportunities to socialise and work together with
others and this needs to be supported through a well-planned and
delivered extra-curricular offer. We know this is particularly
important for our context and as such, the Academy has worked
hard to increase the breadth of this over the last 2 years and has
targeted PP students, resulting in an increase in their participation.

Improving SEND provision
against a challenging local
landscape

Whilst SEND cohorts are transient posing challenges in direct
comparisons:

SEND attendance has improved marginally by 2.5%, against a
National improvement of 0.1% between 2022 — 2025, showing a
relative improvement.

SEND PA has reduced by 11.2%, compared to 4% Nationally
between 2022 — 2025, representing a significant decrease.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme

Provider

Counselling services

Butterfly Counselling

Speech and Language Therapy NHS/Sirona

Educational Psychology

Trading with Schools (Bristol City Council)

CRISPP

Enable Trust
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